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SUMMARY

. Tbe purpose of the site visit programme is to carry out a quality audit of the TEMPUS PROGRAMME

» in particular of the Joint European Projects, from both an academic and a financial point of view.
Thmy nine projects in their 2nd or 3rd year have bzen examined; 2 10% sample of all projects,
replesentauve of the subjects and countries concerned. The Commission, which chairs the audit
missions, has obtained the cooperation of academic experts from the Member States and eligible
countnes and is assisted by represenmuves of the EC TEMPUS Office and tbe national TEMPUS '

0fdxe39pro;ectsvnsued.5wm1udgedtobebetmn exeellent'and ‘good’, lSasgood 6 to be

‘ betweengoodandavmgc 7 as ‘average’, 1 to be between ‘average’ and ‘poor’ and 2 as ‘poor’. The

ovemllscomexsposmvesmoealmostGO%oflhepmjeasweteconsnderedtobeatagoodorvelygood'

level, wlulst only a small mmonty (5%) were trankly dxsappomung

. The pnncnpal acuvmes undemken in the pm)ects ‘Were course developt (21%). staff mobility

(20%) and student mobility (18%). Closer analysis shows that it is an approach combunng these three -

. actions, pam::ularly the first two, whxch ensures the success of a pmjeet.

’l‘heresultst'mmsntevnsntmsessmentsmfoundmbemglyconmgentwﬁhrupeatotbe
assessment internal to the TEMPUS administration, through an examination of the “final reports” on - |

the projects. The two approaches are complcmenury The F'mal Repons, wlncb lhe Cooldmators are

‘ asked for tend towards a more quahtauve approar.h.

A financial audit of the projects was conducted in parallel with the academnc assessment. It may-also
be obszrved that the academic and ﬁnancml evaluations of a given project show a degree of coherence.

Asscssments are close for 79% of the projects. Sixty five per cent of the programmes obtained an
‘excellent’ or ‘good’ mark for their financial managemeat. For the minority, where doubts existed or

where there were serious omissions, corrective measures, in pamcular requests for xefunds. were tnken .

" (3% of the total amount granwd to the projects vmted)

The development of teaching programsmes, often a complex exercise, is one of the important aims of
TEMPUS. A siguificant number of successes have already been recorded. Full curricula with new
dlplomashavealreadybeensetupmseveml countries in subjects such as the environment, sciences
and engineering, management and foreign languages. Nevertheless, some difficulties remain, cither

for reasons extemal to the project (of a political or legal chamcwt. or linked to the eeonomnc situation)

or for internal reasons (the lack of clear objecuva)

The importance of the producudn of teachmg matesial, # direct effect of staff mobility from the eligible

-countries to the. Community, must be stressed. Optimum resulis are obtmned wben rew mmnals

written in a givea country's language, are adapwd to the !ocal sltuauon

Smﬂ' and student mobxlny have the joint feamm of bemg highly dcvcloped within the coatext of
projects and are highly appreciated by the beneﬁcmnes. In both cases serious amuon is g:vcn o
seﬂecuon. wlnch favours oompeeen"e in tbe choseu ﬁcid ami lmgnume apumdes. T
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- TEMPUS has contributed significantly to the supply of equipment to eligible countries. This

equipment ranges from large specialised instruments through to personal computers, bocks and
cassettes and contributes to raising the standards at beneficiery uaiversities to an isternational level,
The experts believe that the necessary technical development must be nccompamed by the in-depth
renewal of teaching methods and structures. _

The assessment that can be made of Ummsxtyllndusuy cooperation is sn!l lum(ed Industry is abseat
from the initial tmmng programmes. However, courses and practical work in compaaies enjoy definite
success and some eligible conntry universities are developmg u'mmng courses auned at company

petsonnel

An in\;olvenwnt of all the partners (and an icﬁve role for the eligible conntrit:.i;.1 i;l particular) and 2 °

high degree of personal investment (on the part of the coordinator) are the conditions necessary for the
; proper management and effective orgamsauon of projects. Dcmocmcy in decnsnon—makmg and

-~ {Tansparency are also needed.

TEMPUS started in 1990/91 by giving priority to dlrect contacts betweea institutions and by favouring
actions on this basis. The immediate or foreseeable impact of projects is currently stronger at
department and faculty level than at the level of the umvemty or thc tugher educanon sysiem in the
eligible countries. . , _

The expectations aroused by the site visits and by the results already obtained lead to the conclusion
that the site visit programme must cootinue. For the 1993/94 academic year, of the 50 planned visits, a
certain amount will be aimed at higher education institutions. What will then be examined is the way

©in whnch synergy occurs between seveml TEMPUS pmjects at the same umverslty

-~



L THE SITE VISIT PROGRAMME

| 1.' INTRODUC'HON

This documeat is the first Report to. be pnbhsbed by the Commxssnon of the European Commumty regarding

the  implementation ‘of the site visit programme wlnch began in the academlc year: 1992193 The -

Commusxon plans to pubhsh a similar repon every year. .

" During the meeting of the TEMPUS Committee on 29 June 1992 in Hcrakhon. the Commission presented

its proposal to strengthen the scope for action with respect to a consistent and meticulous follow-up -

procedure for the Joint European Projects (JEPs) by the introduction of the site visit programme for
individual projects. In this regard, the Commission took into consideration the external evaluation of the

TEMPUS. Schemecamed out by Coopem & Lybmnd and the recommendations it eonmued.

.l. Alms and objectivs

Themmofthesxtemtprogmmmexstocanyoutnhxgh-quahtyaudnofthe'l'EMPUSSchememgeneml_

. and of the JEPs in particular. 'l'bepnncnpalmmofthemmmtsusloca:ryoutademledevalnauonoflhe

developmentofJEPswxduefqemetomeudeclamdob)ecumandmassessmedﬁuencyonheﬁnancml o
controlnowhchdxeymsubject. — :

“The fol!oﬁing specific ob)eawes have been identiﬁed for the site visit programme, ‘which éhould:

+ . Evaluate the impact and the achncvements of JEPs in terms of benefits to the ehglble countries, partner
institutions and; to a lesser extent, Member States and their participating institutions, keepmg in mind
the aim of the TEMPUS Scheme conoemmg the resuucmnng oflngher edueanon systsms m the ehgxble

_ couutnes. . : .

. Evaluaw thc organisational and ﬁnancnal aspects of Jm’s in wnns of tbelr capacuty w fulﬁl the declared
" objectives. , .

e }ﬁghﬁxhlthesmgths.aswcuastheweaknmandﬁmiuﬁons. 6f1£?sandanalys:tbe:pquiremnts

- for modifications with regard to operation, administration, co_ment and other academic aspects of the '

projects. .
¢ Draf advice and mcommdanons for possnble changee and wnys to unptove the mplelmnmnon of the
- TBMPUSScbememgenenldeEPsmpamwlar - ‘
12, Projectseleétion -

mComm:monbadmtendedmvmtsome RO% of JEPs in, theuncondormudywofacuwty Pmpcts
begmmng in the m:adem:c year 1997193 wete not vnsxted.



The sample was composed of randomly selected projects taking into account the proportion of national' and
regional projects, their distribution in each eligible country by subject area, by the degree of participation of
Member States as partners or contractors, and mcludmg, as far as possible, projects with a contractor from
one of the ehgxble countries.

I

1.3. Organisation of the visits

Each project selected was visited twice. A first on-site evaluation was initially organised at a partner
organisation in one of the eligible countries, if possible when all partners'were present. The second visit, to
the contracting institution, took place several weeks after the first visit and consisted of a financial audit. In -
order to make the evaluation reports easier to use, all the visits, as far as possible, followed the same pattern.

2. ON-SITE EVALUATION VISITS

2.1. Team of Visitors

To easure a consistent and meuculous follow-up of JEPs the Commission secured the help of some
60 academic experts from the eligible countries and the Community. The experts from the eligible countries
were suggested by their respective National TEMPUS Offices. The experts from the Community came from
various universities in the EC Member States. The group of expetts also included the academic members of
the TEMPUS Commmee

Two academic experts, (one from an eligible country and one from the Community) specialised in the
subject matter and area of activity closest to the project; though in no way linked to the project, were invited
for each evaluation visit. The group of experts was assisted by representatives of the EC TEMPUS Office
and the National TEMPUS Office concerned. The evaluation mission was headed by a representative of the
Commigsion of tbe European Communities, Task Force Human Resources, Education, Training and Youth.

22 Procedure for site visit evaluahons

\ The timetables for site visit evaluauons were established acconlmg to the activities prepared by the project
partners in the eligible countries. The date of the visits was fixed in agreement with the JEP coordinator.

Two weeks before the evaluation mission, the visitors received preparatory documents, i.e. the Project File',
‘Guidelines for carfying out the site visit evaluation’, repcmng pmcedu:es and pracncal information

coneernmg lhevxslt.

The various members of the visitors team were asked 0 arrive in the eligible country concerned the day
before the visit was due to begin in order to participate in a preparatory meeting. The project coordinator
was also invited to attend parts of this meeting. The visitors had to ensure that the aim of the evaluation was
clear to all participants. Moreover, they had to agree with the coordinator on the timetable and the agenda
of the site visit and on how the evaluation was to be approached. The site visit had to take place in a friendly -
and undisturbed atmosphere, its objective being clearly evident and requmng a sonnd cooperation between
the different parties concerned.

In compiling the sample, those projects involving Czech and/or Slovak partner institutions were treated a3 national Czechosiovak

projects.

-10-
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Dunng the evaluation v1s|t. the visitors participated in ‘several workrng sessions in whrch they discussed the
projects' strong points, weaknesses and limitations with the present partners. The visitors met and

+: interviewed staff and students who had participated in the mobility scheme, and finally. the team visited the
- laboratories on other premises to inspect the operation and conformrty of equrprnent purchased with the
- financial resources made available by TEMPUS . ,

At the end of each visit, the full team of visitors meet to drscuss the results of the evaluation. The ﬁrst '
conclusrons and comments are then communicated to the partners verbally and rnformally o

2.3 leferent aspects of the evaluation

The task of the visitors team coasisted in evaluatrng the overall achrevements and progrecs rnade by JEPs
according to their declared objectives and to the tangible results of possible activities, notably the
development of new curricula, studeat and teaching staff mobility, short intensive courses, modernisation of -

- - facilities, developmeant of university-industry cooperation, continuing education and retrarmng. regronal
o actrvrtles and other eooperanve ‘activities with regard to education. ‘ .

. Depending upon pmgramme implementation, the visitors had to- evaluate the way in- whrch the ‘project had

been organised, using human and other resources efﬁcrently and respecting the set timetable. The impact of
the projects was assessed at department, faculty and university level. In addition, the experts were invited to
give their opinion, if and when possible, on the programme's long-term effects on the development of higher
education and its wider impact on the economic and social restmctunng of the countnes ot‘ Central and

Eastern Europe

24, Reporting procedure

Based on the reports presented by individual experts from both the Commumty and the elrgrble countnes

, summary reports were drafted on the events and results of each evaluatron vrsrt.

Finally, the Commission mformed the JEP coordmators of the. evaluahon results and ot' the eomments and
recommendations made by the team of visitors. PR ;

3. FINANCIAL AUDIT

. The aim of the audit is to monitor the proper use of the financial resources allocated to JEPs in geneml and

to formulate. advice and recommendations on possrble ehanges and on how pro_pect management and
organisation could be improved. ]

The financial audits of JEPs took place in the contracting orgamsauons and were carried out by the
financial experts. of the Commrssron asststed by ﬁnancral specralrsts from the EC TE.MPUS Ofﬁce

S | 2



il1. Alldlt procedure

The timetable for the financial audits was established in agreement with the Contractor on _the day of the
visit, taking into account the availability of the financial services in the contracting institutions. Contractors
were asked to make their budgets and financial reconciliations for TEMPUS grants allocated in 1990/91
and 1991/92 available to the auditors, in addition to extracts from balance sheets and appropnate expense
vouchers.

The financial audit is divided into two parts. In the first part, the auditors ask general questions concerning
-the management of the TEMPUS grant and the internal procedures used in order to evaluate to what extent
the internal control is reliable and, in fact, followed. The second part consists of the actual verification of
expenses and of the conformity of the declarations made in the Statement of Expenditure in the Annual
Report. This-actual verification is more or less extended according to whether or not the first part of the
extensive audit has shown weaknesses in terms of internal control. Thus, it is obvious that a JEP managed
" by a-university with highly developed, centralised, internal control corresponding to European standards
_ may be subject to less extensive examinations than a private foundation or a firm of consultants.

As a rule, the auditors were received by the Contractor and accompanied, in most cases, by the person
responsible for the accounting of the project and occasionally by other people involved in the project. The
atmosphere was, with very few exceptions, always friendly.

The audit ends with a short worlnng session during which the audxtors verbally inform the Conlmctor of
their conclusions.

- 3.2 Reporﬁng procedure

After each financial audit, an evaluation report was drafted and a guestionnaire about management
procedures filled in. If there were problems, the Contractors were informed of the weaknesses identified
during the financial audit and of possible recommendations relating to the future financial management of |

the pro_;ect.

4. VISITS ACCOMPLISHED'

Between October 1992 and August 1993 both evaluations and financial audits were camed out for 39 Joint
" European Pro;ects

~ The following tables show the distribution of visits aecording to countries where the missions took place:

Slte visit evalunlitmd

BG cz H | PL RO SLO - SK Total

4(1) ' 7A(3) 113) 8 ' 6 -1 2(1 39

NB.: () regional projects

-12-



Financial audits

B | D |pk|E|F |G|l I |NM|[P|uk|cz|H |Tota

2 s |21 {92 {16 a1] s |a)f 173

The site visit evaluations in Poland and Romania covered almost all geographic regions, while in Bulgaria,

. Hungary and the Czech Republic they took place mainly in-the-capital cities. One university in'Romania

and three universities in Hungary were visited several umes Tbe pm)ects in’ quesuon wm based in -
different faculties or depamnents .

Dunng the first few years of the TEMPUS Scheme the contracting orgamsauons were based in the
Community. However, in the academic year 1992/93, Hungarian and Czechoslovak' institutions were

allowed to become contractors. The sample of projects wslted compnsed two JEPs wnh contmetors from the
ellglble countries. , .

4.1 Dix‘ect actions resulting from the site visits -

The results of the site visits were included in ﬁle Joint European Project follow-up and renewal procedures.
Where needed, immediate measures were taken by the EC TEMPUS Office concerned, as the contmctor for
the Coxmmsslon, based on the conclusnons of both the evaluauon v:slt and the ﬁnancml audlt. S

. | IR |




I “ OVERALL ASSESSMENT

1. RESULTS OF THE SITE VISIT EVALUATIONS

1.1. Quality of the projects

The academic experts were asked to indicate the quality of the project vis'ited using the following terms:

Excelient

Average

Poor

Other

. the Joint European Project entirely fulfils the stated objectives with an effective and efficient

use of buman and other resources within the scheduled time. The project has unpact and
European added value. The JEP could be referred to as a flagship project’.

the Joint European Project fulfils the stated objectives with some constraints as regards the use
of human and other resources and time scheduling. The project may have impact and a
Europea.n added value.

the Joint European Project achieves the stated objectives with some weak points and/or

limitations as regards the use of human and other resources and the time scheduling. The
impact and European added value are limited. :

the Joint European Project has difficulty in achieving the stated objectives, there are weak
points and/or limitations as regards the use of human and other resources and the time
scheduling. The impact and European added value are doubtful.

" to be defined.

The following p:e-chart depicts the distribution of projects accordmg to the overall assessment carried out
by the site visit experts.

Project quality

Il Betwsen exceilent and good
[ Good

# setween good and average
Average

Between average and poor

ﬁ Poor

-14 -



. ;"l?‘:' .

Ay
vy
.
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0f&e39pmpasvwnw¢5wemjudgedtobebawcm excellentand ‘good, 18 as good' 6tobebawwn.
good'mdavemge 7asavcmge.ltobebctwecnavemgeandpoor’andZas'poor o

, On the whole the results are posiu‘v‘e‘ Over 60% of the projects are considered to be of excellent or ‘good’
quality, while only a very small minority (5%) are frankiy dnsappomung The quesuon arises as to whether
a oonelatlon between the: qualxty of the project and lts characuensues can be establlshed. : o

1.2 Approach by subject area

The size of the sample calls for a cautious approach. Conclus:ons canoot be drawn from the sub)ect areas |

.. .which are only represented once of twice in the sample. Of the better mpmeented subject aréas, modem
language JEPs obtained the best evaluation, followed by projects in engineering, mmagement. medicine,

natral sciences and agriculture. The differences are not significant, but it seems that JEPs in the
agricultural and agro-food sectors experieace some difficulties which are related to the sector as a whole and
maybe evea to the difficult posmon of agnculmml educanon wuhm the lugher eduumon systems of the
ehg:ble oountnes : : _ St _

o 1.3 Appi'oa¢h by type of activity "

During the evaluation, proyect managers bad to evaluate the relative lmpomnce of a series of activities

within their JEP: curriculum development, staff mobility, student mobility, intensive courses, equipment,

.open and distance learning facnhnes. hnks wuth mdustry oontmmng edueahon and other actlvmes related o
‘ eoopemnon in educauon _ . :

Amo-mqtmﬂuww of activly

4.04%

asy% " N _ E]ammuzy

B sudert vy
Hmmwemm
nw oL
lmwMum"f'
'(:o:ms qummm )

| (8 Gontining sduceton

Womee -

T 97.84%

Onthewholc.tbeprojectsmdncnmdmstenergylnasbeeninvm'admmeotlessqualjymcumculum _
development (21%), staff mobility (20%) and student mobility (18%); moreover, the provision of equipment
plays a role that should not be understnmated (15%). In contrast, other activities are less important: -
‘intensive courses (8%), lmk.s wuth mdusu'y (5%). conumnng edncanon (5%), open and dmtance _
leannng (3%) . , . _ -

-15-



' It was therefore interesting to see whether the projects that gave preference to particular fields of activity
had been evaluated differently from the rest. It. was also possible to determine whether the projects
- considered best or worst in one secuon had a special profile of activities.

The differences were not overly important and the following findings should be interpreted with the utmost
* caution. It would appear that the projects where | equlpmcnt plays an important role have generally enjoyed a
positive evaluation. Of the five projects with the maximum mark, four declared that they devoted more than
20% of their activities to the modemisation of equipment (while the average for the sample was 15%). It is
obvious that the provision of modern teaching material (particularly computer hardware and software and
equipmeat for teachmg laboratories) geaerally has a strong impact on a department and particularly visible
cffects. .

- In 17 of the 23 projects cons:dered good or ‘excellent’, the degree of staff mobility, cumculnm developmem

, andior student mobility was-above average for the projects as a whole. Sevea of these projects devote more
than 50% of the total of their activities to curriculum development, strongly backed by staff mobility, which
in thnee cases is complcmented by an above-average student mobility ﬁgure

Smdcnt mobility. wbenevcr it is above the average of the sample (which is the case with 18 projects), always

goes hand-in-band with staff mobility which, again, is situated above average in the projects which have

obtained high assessment marks (six projects). At the same time, these projects devote a significant part of
their activities to the development of new curricula, with the exception of one project which was concerned

_ puxely with mob:lny ‘

"This leads to the conclusion that. smff mobility is thc main acuvuy of JEPs and that the quality of this
‘mobility slrongly influences the implementation of goals aimed at restructuring higher education.

. In additiop, seven out of the ten poorest prejects (judged as ‘average’ or ‘poor’) devote more time to staff
mobility than the average of the sample. However, the beoefits of individual teaching staff mobility are
obvious; the teachers can reinvest the knowledge and expemse obtained during a placement period abroad
in their teaching practice. Nevertheless, if this mobility is not coordinated, structured or linked to a specific
project such as the development of new courses, it may tend to be geaxed towards excws:vely personal goals
(e.g. research subjects), thus pcrhaps reducing its impact,

The pmjects related to open and distance learning have also, albeit to a lesser extent, obtained high
assessments. All projects devoting more than 10% of their activities to this type of learning are classified as
‘good’ or ‘excellent’. The same (with the exception of one project) applies to continuing education. In these
latter two spheres, it is the innovative dimension that takes precedence, all the more so as continuing and
distance learning aré put to use within traditional subject areas such as engineering, medicine or others
which are poody represented in the eligible countries (¢.g. management and envu'onment)

To sum up, the pmjecu which claim to devote a significant part of their time to links with industry very
rarely, barring ex:cptions, rank among the best. It is possible that in these cases; this average performance
may be explained by the-overall difficulties in establishing umversnty-mdusuy links in the current economic .
climate of the eligible countries. .

-16-



l 4. Approach by year

a The sample was eomposcd of 13 pmjects n:achmg thcn ﬁnal (3rd) year and 26 pmjects in' their semnd year
- of opq-anon

* The two groups have diffecent profiles in terms of acadexmc quahty The pmpomon of projects in their
“second year qlassnﬁed as 'good’ or ‘excellent’ is marginally higher than that determined for the third year
"(62% companed with 54%). By coatrast, the proportion of projects considered ‘average' and between
‘average’ and 'good' is much higher in the third year than in the second year (46% compared with 27%).
" Finally, those projects showing weaknesses (11%) are still in their second  year. However, despite being
carried out in the same way and with the same assessment scale, the evaluations measured slightly different
facts,dleprogrwswasquedunngtheseoondngndﬁnalachxevememsdunngd:ethndyear .

1

There is no uneqmvoeal explananon for these shght differences, there are only paramewts that can betaken
mto account without clearly determining the role they bave played:

xS .The selection in the first year of TEMPUS: was tougher than in the secondyw (the rate ofacceptance in.
o l990wasll.3% wnth227%ml991) .

. Atme same time, in 1991 the procedure was improved and therequlrement thmtheprojects sbould'
mpondtomepnncnpalneedsoftbeeounuywasmademorewmgm : .

¢ The projects starting in 1990 bad a somewhat difficult year as a consequence of tbe lnﬁe date of the
| slgmng of agmements. but the quality of the aclucvemts did not suﬂ'et ' :

) One incongruity is worth noting; five out of six JEPs vnsmd in the countries with a higher rate of
aeoeptmce (50% of the submmed propcts) were cla.ssnﬁed as 'good’ and excellcnt' o

L' . 1.8, Evaluation by. slte visit and internal evaluatlon by the TEMPUS administration

The project Cooxdmators have a contractual obhganon to submit an annual report on their activities (known
as the ‘Final Repon')totheECTEWUSOfﬁee Tbesetepommwbpctmaquahtyevalunnonanda
financial contro! in Brussels and, in cases where a site visit has taken place, it is mmung (1] oompare the
eoncluaonsofdaemMPUSOfﬂeeasscssmtmmtbeopxmonofthcexpe:m < v

'-'l'he results show a strong convergence: 29 projects, out of 39 have sumlar ‘or related assessments. The o

pctsconmdemdbestwnthmthesamplealsoreeewedhxghmarksmtheFmalchom'l‘helevemewas

Slgmﬁcnnt dlffmnces were only found io the case of ten pmpcts. In'six cases. the sxte vnsxt view was more
favourable than the EC TEMPUS Office view. In the most striking cxample. experts judged two JEPs,
evaluated as ‘poor and ‘average' during the assessement of the Final Report, to be;of good quality. In-
~ " contrast, projects judged more severely by the site visits, which was the case with the three poomt projects
_ of the sample. were, as a result oftbeerlna.l Repon consudued average or becween uvemge and good’ e



. These statements call for several commeats:

. " Through their Annual Repons the projects managers will have toktry and make the most of the
innovative experiments that they conducted in their project; indeed, site visits cannot be made to more
than 10% of the active projects in any one year.

* From the point of view of the EC TEMPUS Office, the two approaches are oomplementary and, from
. this year onward, the site visit reports have been taken into account when examining requests for project
- renewals. In'1993/94, the questions wluch the operators will be asked within the context of their Final
. Repom will tend toward a more quahtatlve approach allowing the true impact in the ﬁeld to be better

2. RESULTS OF THE FINANCIAL AUDITS

2.1. Quality of the projects

The financial experts have summarised the results of the ﬁnancla.l audits of projects usmg the followmg
categories:

¢ . Entirely saﬁsfactbry

¢ Satisfactory, with minor problems

-+ Satisfactory, with eligibility andlor orgamsauonal problems

¢ Questionable, additional mvesuganon necessary
¢ The project can’ continue, but has to be substannaﬂy modlﬁed

¢ The project has to be stopped.
 The following pie-chart shows the distribution of the projects according to the results of the financial audits.

- Results of the financial sudits

" Tro26%

R BN Entirely satiatactory,
Dwm mmum

BB satistactony, mmm« .
orgnnhmonllpmbbm :

: I‘sm ".-““‘ . W.m

B ™e project can continus, but
has to be substantially mod¥ied
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: Nme pmjects out of 39 obtamed the hlghest assessment: the fmanclal management was transparent and

'ennrely sansfactory .

" For 16 JEPs (41%). the result of the audit was: satxsfactory However the financial experts sull found minor
' problems. eg. problems related to the exchange rate or to eltglbtllty : :

A further fifteen percent of the audlts (six pmjects) can 1 still be constdered satisfactory. Although projects -

‘falling under this category revealed slight problems relating either to ehgnbthty of expenditure, expenditure

outside the contractual period or to cash being accounted for but not yet paid out. The reporting system of
the actual state of expenditure in the partner institutions may present slight problems However tlns is oﬁen
the case thh projects operatmg under decentralised managet. _ :

lf'all the documents requued in 'advanoe (statement of acconnts' onnou, doeumeuts substantiating

difficult and pamstakmg Those projects with very weak financial management were lnbelled quesuonable
by the experts and the contractors were asked to pmvxde additional information wnthm a ﬁxed penod This

was the case with four projects (10% of the sample)

In short, accordmg to the audit, four pro;ects need substanual .modifications relatmg to ﬁnancnal "
management, without which these IEPs cannot continue. In these cases, the statement of annual expenditure

. did not correspond to the actual expenses, the expenditure statements were missing or could not be approved

by the auditors. Moreover, a large number of expenses were ineligible: -~ -

The overall assessment was pOSItIVC 64%~ of the projects ;\nslted have eneellent or good financial
management. Fifteen perceat of the projects were sansfactory. but 20% had to be subject to an nddmonal
follow-up , _ : .

2.2. Problems encountered

In carrying out the financial audit, experts nely on the Statement of Expendltune wluch forms an 1ntegral
part of the contract. Within the framework of the follow-up and TEMPUS project rencwal procedure, the
Final Report of activities and the comresponding Statement of Expenditure are subject to a quality control
and an examination of expenditure. The results are taken into account when it is decided whether or not the

projects will be allowed to continue. During the audit, expenditure listed in the Final Report and the

internal accounting of the organisation have to be reconcnled and the mvo:ees substantraung this .- '

'_ expendlture must be found. _ _ : .

The usual problems encountered by the financial experts dunng their missions are generally related to the

fact that the Contractors have cither not understood or have insufficiently understood all the obligations, or

that they use uareliable internal control procedures. In the few cases where the Statement of Expenditure
was, for example, based both on estimates and actual costs, reconciliation with invoices became virtually
impossible. Pro form‘a invoices and leeeipts issued by the central departments of the partner institutions
instead of proper invoices were definite signs of poor management. Inaccuracies in account entries led to
differences between the financial situation of the project as indicated in the Statement of Expenditure and
the TEMPUS balance of account, e.g. internal transfers between two departments of the same mstltuuon
that the Contractor forgot to carry out. The most frequent problem mentioned by the auditors was the use of

the wrong exchange rate during the reconverslon of expendmue from fonelgn currencies mto ECU for the

annual ba.lance-sbeet.
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Some budgetary items Arelating to substantial sums such as equipment or staff costs were subject to a detailed

examination. Costs relating to the acquisition and installation of equipment conformed, in most cases, with
the declaration in the financial reports and the requirement for EC origin of equipment bought with
TEMPUS funds was, on the whole, followed. The experts’ recommendations were essentially concemed

-with improvements in internal control procedures relating to invitations to tender and guarantee or

maintenance contracts. In addition, the auditors stated that invoices following contractual period very often
related to equipment and concerned amounts corresponding to the remaining balance due at the end of the

- academic year. It seems to be current practice to sperd the remaining sums on equipmeat benefiting the

partners in the eligible countries, a practice accepted by the TEMPUS administration.

The examination of potentially ineligible expenditure such as mobility grants exceeding the limit fixed in
the contract was also given priority. Overspending was mainly due to organisational problems (availability
of inexpensive accommodation) and to the fact that the cost of tickets for travel sometimes exceeded the
reduced tariffs: The auditors also found casecs where the length of missions and meetings mentioned in the
Annual Report did not correspond with the actual length of stay. On the whole, the majority of problematic
or non-acceptable costs were linked to excessive travel and/or subsistence costs.

The audit reports also indicate that the finaricial experts found it difficult to verify the actual time people
spent working on the project. Contractors often bad difficulties in determining the number of working hours
{weeks or months) spent on the project. Despite having proofs of payment, the auditors found it impossible
to verify if the scale of local charges had been adhered to, particularly in the cligible countries. In order to

- overcome this problem, a revised and detailed budget mentioning the annual staff costs will in future be

required from the begmmng of the contract.

Finally, the total amount of expenditure which has been subject to refund requests is less than 3% of the
total amount allocated to the projects visited.

2.3. Consistency between academic and financial assessments
The analysis of the results of the financial audits is dealt with separately. However, it was interesting to see

whether the same projects, analysed in different places and from different angles, were judged in the same
way. : : ' . 4

" The appraisals are, on the whole, fairly sihilu. The projects judged to be good on an academic level were

classified as ‘good’ or 'good with minor problems’ in terms of financial managemeat. By the same token, the
JEP that came last in terms of its educational -quality level was also the one with the poorest financial

management.

_There were, however, a number of cases (7 out of 39) that showed significant differences between the two

approaches. Two of them had impeccable financial management, while the quality of the projects was
simply average and a third, classified as ‘good with minor problems’ in terms of the financial audit, were
classed as poor «© average' on an academic scale. An explanation for this would be that the financial
managemeat is carried out by a higher education institution which is accustomed to managing European

, Pprogrammes and has competent staﬁ

The remaining four cases present more complex pmblemé. having a posnnk -academic assessment and a
negative financial audit. These projects are subject to a strict follow-up and the Conu'actors were asked to
s:gmﬁmtly modify the financial management of their projects.
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3. A(:nons_ ARISING FROM THE v1srrs -

Site visits are also clearly part of the follow-up and programmc evaluauon mcchamsm wtabhshed by the '

L Comrmssnon o

The site visits results are taken into account, in partmula.r. for projects in their second year wlnch are

" included in the sample and wish to apply for the renewal of the grant. If the on-site evaluauon of JEPs,

carried out by the experts, indicates significant weaknesses and if their conclusions are confirmed by an
unsatisfactory appraisal of the ‘Final Reports' or other elements froni the regular dialogue between the
TEMPUS administration and the project Coordinators, some: pmjects may ﬁnd that thelr ud is stopped.‘

. Thls occurred twice thlnn the 199?J93 sample :

Other measures can be taken which do not entail the cutting off of financial support. As a lesult of the

" academic visits, the experts can advise project coordinators how to redirect the activities of a particular

programme. After the financial audits, and in view of the contractual obligations entered into by the peoplc

responslble for the pmjects mmbursemems were requested for unjusuﬁed expendnture

" In addition and in parallcl with the programme of site visits, the Commission, ass1sted by the EC ‘TEMPUS

office, has been led to organise special missions exclusxvcly concaned with the ﬁnancml management of
oertam projects where serious: problems had appwed. : . U
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Il TEMPUS INTERVENTION METHODS

In the preceding section the approach according to type of activity has been outlined in quantitative terms. It
appeared expedient to analyse the results in a more detailed way, i.e. within the framework of JEPs and
according to the main areas of activity. Five topics were chosen: four of them (new curricula, student
‘mobility, staff mobility, equipment) absorb the energy. of a large part of the projects. Cooperation between
universities and industry is still rather modérate, but as it had always been a goal laid down' in the
progmmme, it was necessary to make a first assessment of the situation. . '

1.  CURRICULUM DEVELOPMENT

One of the mhin objectives of TEMPUS is curriculum doveiopment consisting of either the creation of new
curricula or the review and partial or total overhaul of existing curricula. This rnay result in the creauon of
new diplomas and a possibie restructunng of the institution concerned. :

Not all of the projects subject to evaluation missions this year gave priority to 'cun-iculum development.

More than 20% of the projects declared that they devoted more than 40% of their activities to new curricula;

40% devoted 20% to 40% of their activities to them. This type of activity, however, is oompletely absent in
" four out of the 39 projects and very reduced in a further 13.

1.1. Significani successes

The most significant achievements are those which resuit in the creation of new curricula validated by a
new dipioma. Among the most remarkab!e successes of the TEMPUS Joint European Projects are the
following: . _

- ¢ In rbe environmental field

< the introduction of a 'Master of Environmental Management' at the Technical University of Gdansk
(PL) with the help of Danish and German partners; organised in the fifth year of the base cycle;
divided into two semesters of 15 weeks each for students from various backgrounds; '

¢ the creation of a four-year course at the University of Agriculture in Godollé (H) called ‘Bachelor of
Sciences-Environmental and Landscape Management’ with the help of German, Italian and Austrian
partners. This project, which involves 35 students, is very innovative in terms of teaching methods. It
offers a variety of optional and multi-disciplinary courses. This regional project has also coatributed
to the introduction of a new specialisation in the envrronmental field at the University of Agncuhme .
in Nitra (SK). . .

* In the fields of sciences and engineering

@ the creation of a new cycle of doctoral studies in biophysics, previously non-existent, at Kosice (SK),
in cooperation of a regional character with Prague (CZ), within the framework of a pro;ect with
French Czech, Italian, Dutch and Swedish partners



& the cstabhshment up of new mechamcal engineering tcachmg facilities in the reoently established
- University of Suceava (RO), where the first students with a dnplomn equwalent to the French DUT
("Dipldme Universitaire Technigue”) will be graduanng thls year. Within this project, six subjects
have already been revised and two have been completely overhauled, one of these bemg ‘computer-
assisted graphic dcslgn The partners of this project were French and British;

¢ the creation of new mulu-dlscnplmary courses on envuonmental protection as part of the M.Sc.
course at the L. Estvds University (H) recognised by the Hungarian ‘Ministry. This project was:
completed with the help of Dutch and German patmem and oombmes geology and geophyslcs

o In the field of management

& the setting up of the ‘Bmo Business School' at the Czech Techmcal Umvcmty in Brno (CZ), a new
" department of the faculty of management which offers-MBA-type studies and intensive courses for
managers. The partners of this project are'British Spanish, Greek, Italian and Polish"

¢ the creation of a ‘Master of Scnences-Entrepreneurslup in Ljubljana (SLO). mvolvmg 23 students
and spread over two years (British, Spanish and Dutch partpers);

©..the setting up of the ‘Business School of Transylvama (RO) in cooperation with Bnush and Greek
institutions; the BST has: been empowered by the Romanian Ministry of Educanon to tmch a
two-year MBA and also offers mtensxve courses for compmy execuuves o

o In the field of forelgn languages

" @ the creation of a recognised 'Bachclor in Apphed Fomgn Languages a four-ycar dxploma developed
as part of a new department of Applied Modern Languages of the Umverslty of Cluj (RO) Ftench
Belgxan and Dutch institutions cooperated in this projeet. .

Other projects are expecned to lead to similar results next year. The diversity of the subjects concerned and
the teaching levels may be noted, even though a certain priority to the 4th and Sth years seems to exist. It is
worth noting, incidentally, that the management~related projects are strongly oriented towards continuing
education and are therefore the subject of concerted ‘action by the local economic commuinity. This concern
for links to industry is again found, in another form, in the Gdansk project which focuses upon practical
placements and in the modcm languages project at Cluj in the scnrch for vocauonal plaoemems for students
in enwrpnses e : : : ST

“12.. Partial achievements

Even if their approach is not.as global as in the above-mentioned cases, the other projects bave to a large .
extent achieved significant restructuring in the field of education. In some cases, this may include the
revision of the syllabus in individual sub;ect arcas and, in others, a complete overhaul. Intensive courses
bave been created, whilst optional courses have frequently been set up. This is a positive approach which
may tur out to be innovative and which may result in a multi-disciplinary approach and address a varied
" public. Howeves, it is important'to ensure that these syllabuses are validated and that they do not represent
an alibi for not carrying out profound restructuring. These courses are often validated by ‘certificates’ issued ‘
by the home university or by a. partner institution, but the degrees often do not possess the same value wnth )
' :egmrd to the ehgxble countxy orto subsequem studies in the Community. -~ - . '

The malysis of ‘projects highlights the imponancc of pmducinig teaching material such as handbooks,
lecture papers, case studies, etc. These achievements are often the result of the staff mobility flows from the
eligible countries (0 the Community, where the opportunity was taken to bring documents together. It
appears that these documents have been subject to real adaptation at local level. The new handbooks are
written in the language of the country concerned. The largest number of examples can be found in Hungary,
but another example is a regional project in which a handbook has become avmlnble in Enghsh. Polnsh and
Czech. and in wlnch a Bntxsh pubhsher has cxpxessed interest. ‘ _ ,



The expert evaluation points to the ‘good use’ that must be made of foreign languages. It has been accepted
and is even desirable that some cousses, particularly those taught by visiting teachers, should be held in one
_ of the Community languages. Nevertheless, it is preferable that, in the case of a completely new subject, the
' gyllabus as a whole is not taught entirely in a foreign language, as this would prevent students from the

university concerned, who bave not studied the relevant language but who are otherw:se motivated, from

attending a course.

13. Difficulties eneountered

There are several factors which might lead to the failure of the project or prevent the development of new
curricula. External factors, éspecially those concerning economic and social reforms and the progress of
‘ htgher education reform, are of particular importance.

Thus, a pm)eet whxch would have led to a two-year diploma in engineéring is not sucmsfnl because the
Minister of Education will not recognise it. : .

A training scheme relating to transport, which was developed to meet the needs of the sector, is trying in
vain to establish a dialogue with the transport mdustnes and services, which are mcapable of formulating
" clear requirements.

The agricuitural sector is proving to be particularly seasitive to consceinis such as the delay in agricultural
policy in general and/or the reform of higher agricultural education which are bandicapping several projects
in countries such as Hungary and Bulgaria.

There are other factors closely linked to the failure or partial failure of some projects:

o over-ambitious objectives; the goal of wanting to achieve a mutual recognition of diplomas in a sector as
particular as medicine was probably out of reach for one project and, as a re‘iull. not even the new
'curnculum development stage was reached; : '

"o excessively vague objectives: some projects introduce innovative changes, but in a scattered and
marginal' way and without an. ovemll perspective, so the changes do not mﬂuence the educational
structure; . -

« differences between partners in terms of cooperative levels, of investments on the two sides or an
" inactive coo:dmahor are factors that hinder the development of teachmg and training pro;ects

2 _:I'EACHINGA AND UNIVERSITY STAFF MOBILITY

The activities relating to the -mobility of university or administrative staff include teaching missions,
practical placemeats and periods of retraining abroad. Staff mobility is one of the major actions developed
under the TEMPUS Scheme. Of the projects visited, more than 15% devote over 30% of their activities to
this field, the majority of JEPs (56%) invest 18% to 25%. Only 5% of JEPs have no action at all in this erea.



The placements seem to vary in terms of duration in the direction of East to West mobility (from one week
to nearly one year), while the West to East placements rarely exceed. two weeks. The average leagth of
teaching missions in the eligible countries is some ten days, while the placement of teeching staff in the
. Community for the same tybe'of mobility is on average about two weeks. Retraining and updating penods
are, to a large extent, priorities for staff from the East. An average period of placement extends over six
weeks. Nevertheless, this type of mobility varies in terms of duration.. During the interviews held as part of
the site visits, the academic experts frequently tecomnwnded that the letrammg and updaung courses
shouldbeextendedtoatleastfourweeks. ' : s v

Data concerning East-West molnhty emphasise, mot surprisingly, that the selection was generally based on
criteria relating to competence in the specific scieatific field and to language skilis. Tweaty perceat of the
people in the projects visited who begefited from mobility were women. Several projects gave priority to
_ young teachers. The teams of experts stated that, without doubting the mdmdual value of the selected

-people, the choices made within individual projects were not always consistent. The comments stressing
. linguistic weaknesses of the- grant-holde(s were eounwrbalaneed by those empha.sxsmg tbe absence, of .

" problemns. - -

.Purucularly significant mobility flows included in our sample are found in the ‘French- speakmg engmeenng
-network of the Technical Umversuy of Budapest' (H), in an agricultural project oootdmawd by Gﬁdﬁljb H)
" and in the Montpeller @enusu'y and Apphed Chexmstry xeglonal project. BT , :

2.1, .L@dns'karﬁed u

The vast majority of staff benefiting from a period of mobility underlined their interest in acquiring new
teaching methods. The advantage of allowing university teachers to travel to different countries was that the
scheme did not depend on ooe model alone. This is stressed at Cluj (Applied Modem Languages), where
staﬂ' travelled to Belgium, the Netheriands and France, and in the Budapest pmject for staff tmmng, in
wlnch the beneﬁc:anes travelled to tbe Umted Kingdom and Getmany D '

’ _ .
The objecuve of these mobility flows is to reinvest the material gathered in the creation ofnew courses. New
teaching material was gatheréd and developed by staff of the University of Suceava (RO) during their
placement in France and the United Kingdom. The Polish staff involved in the acronautical project known
as STAR were able to produce multimedia materials. The Hungarian staff of the University of Agriculture
mGﬁd&ll&(l-l)repoﬂedthatdxeywmtaugh(new:eseamhandteachmgmethodsbymeurﬁeman
_ Austrian and Italian colleagues. A series of course notes were prepared by Bulgarian. and Hunganan
' ueachenwlthmthe fmmework of a regional projectm npphedducwcma:hemaucs ' , :

The examination of the teachmg practice cunendy in use in Westcm Burope should not, however, lead to
the mere copying of courses from colleagués abroad. An accounting handbook, inspired by the practice in
the United Kingdom, but adapted to the local situation, was created in'a distance management training
course in Bulgaria. Similarly, case studies of local enterprises were developed as pa.rt of tbe 'Busmess
School of Transylvama project in Rotmma to be used by smdents - v
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2.2. Special features of teaching staff mobility

Nonetheless, the results of staff mobility are incongruous. This type of action does not seem very efficient
when the selection is -not organised coherently or when its follow-up, in terms of rew curmiculum
developmenat, is left to individual initiative. Staff mobility should not be a goal in itself, it should always be
accompanied by a teaching/training project. In the limited cases where student and staff mobility are
organised at the same time, the results seem positive because the teachers can monitor the progress of their
students and the two groups can, on their return, discuss their experience. This was particularly the case in
the 'Modemn European Languages' project coordinated by Heidelberg (D), the ‘Biochemistry' programme in
. Prague (CZ) and the ‘Applied Modem Languages’ project in Cluj (RO). *

This mobility exercise particularly emphasises the difficulty in finding balanced exchanges among the

various partners. The above-mentioned problem (the general difficulty of finding staff for even the shorter

missions) exists between Western and Eastern Europe, in terms of the distribution of staff originating from

the eligible countries. among the various Community countries (as a result of the unequal command of
.‘languages) and staff coming from the Community to the various cities of the East (some destinations seem
more accessible than others in terms of transport, or more comfortable in terms of standard of living).

Administrative staff mobility within TEMPUS is marginal; ncvenhcle« site visits revealed interesting
initiatives. Two skilled technicians from the University of Wangeningen (D) were sent to Prague in order to
help their colleagues familiarise themselves with the operation and maintenance of new equipment acquired
for teaching laboratories. The librarians from the Technical University of Gdansk (PL) and the University of
Cluj (RO) were retrained in Denmark and France in the operation of new computerised catalogue systems
introduced as part of the projects. Administrative staff and the Rector of the Techmcal University of Gdansk
visited the administrative departments of the University of Roskilde.

Few administrative obstacles were pointed out concerning the operation of these exchanges. Mention was
made of the inconvenience that exchange beneficiaries may experience on lengthy East-West exchanges,
due to the suppression of basic pay at their home university after a certain time of absence (a problem which
has been encountered in Poland and Romania). Moreover, there were: occasional delays when trying to
obtain a visa, pamallarly in Romania. -

3. STUDENT MOBILITY

Student mobility formed part of the activities of most of the projects evaluated. Nevertheless, 12 projects of
the sample did not feature student mobility at all. Six projects devoted more than 40% of their activities to it
and can therefore be considered specialists in student mobility with significant aumbers of students
involved. Among these were a language project coordinated by Heidelberg and a Chemistry project run by
Montpelier. It should be pointed out that both of these are regional projects. The majority of the projects
visited, which have a mobility component, dedicated betweea 20 to 30% of their activities to this area.

The general conclusion to be drawn is that project partners.are satisfied with student ‘mobility. The
evaluation poi.nts out that it often appears to be one of the most successful points of the JEPs. It would be
superfluous to give a statistical survey of the numbers relating to the sample, as the TEMPUS Annual
Rzports already provide exhaustive information. This section will instead try to explain the general trends.



3 1 Number of students per project . -

A significant number of projects have to deal with relauvely restricted mobxhty ﬂows i.e. three to exght
_people a year. Mobility only becomes a serious activity when more. than 10 people are involved. From this
point of view, appropriate plans. of action had to be applied by projects such as the French-speaking
network' of the Technical University in Budapest (H), where some 150 students were involved over three
years - or in the case of the cooperation between Antwerp (B) and Szczecin (PL) in the field of transport,
where 24 Pohsh students were sent on a practical placement to Belgium. - S

Projects’ dedxcated to moblhty, such -as the Modem European Languages project coordmated by the
Umverslty of Heldelberg involving 143 students a year, have an even larger dlmenslon :

3.2. Direction of mobility flows

Not surprisingly the main tendancy is that mobility flows (and thus the main preoccupauon of umversmes)
ptedommantly go from ehgxble country universitics to the Commumty ' _ ‘

Often enough; responsible university staff in the eligible countnes regret the limited character of the West-
East mobility flow. It seems that those Western students interested in TEMPUS are more motivated by the
practical placements in East European enterprises than by university placements, except when they have a
specific thesis project in mind. The host enterprises are, in this case, either local companies or subsidiaries
of companies in EC countries. The West-East mobility is also objectively limited by linguistic difficulties.

3.3. . Level of studies

The majority of students benefiting from the mobility scheme are in their fourth or fifth year, which seems

. to correspond with and satisfy the requirements of the academic environment. In the engineering sector,

which makes up a significant part of thc sample, this corresponds with the period when the students have to
carry out personal research followed by a dissertation such as the ‘Diplomarbeir’. In these cases, the mobility

~ scheme may facilitate this task. During the second and third year, travel is less frequent and the results are

more differentiated. Doctoral studies are represented even less frequently as a result.of TEMPUS selection

and also because the national examination systems:tend very little towards thesis preparation carried out in

several countries. The progressive transfer of these studtes from the Academm to the universities should

raise the level of the exchanges o : - :

34.- Student selection criteria

The evaluation affirms the seriousness of the criteria used by the managers. The level reached in the subject
_area in question and the language skills are both seen as having -almost equal value and are practically
. unanimously considered to be the decisive elements. Very often, open competitions - publicised within the .
institution - have been organised. The selection procedure often involved the Westem partner, | who is either
present at the ad hoc’ mtemew or makes the ﬁnal chonce from a. ptelumnary se!ecuon made by the sendmg ‘
umverslty o S

3.5. Material condittons of placements and lmguistic preparatlon

In most cases, site visits have shown that the. matenal conditions of student placements abroad are good and
that the grants are generally considered to:be sufficient. Students normally receive part of their grant in
advance to cover travel costs and are given the rest of the grant by the host university in the form of"; a -

monthly payment.
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_But two problems deserve attention. Firstly, there is the issue of registration fees for universities where
tuition is high (e.g. in the United Kingdom). Here, a preliminary agreement has to be reached to avoid
jeopardising mobility. Secondly, there is the accommodation problem: in couatries or cities such as Germany
" or Paris, where the cost of living is high. In these two places, accommodation problems have arisen
repeatedly. In other cases, where the organisers of the mobility schemes did not manage to find inexpensive
accommodation (such as university housing) in time, grant-holders have had to be accommodated in botels
and consequently at a highet cost, even for those staying over a loag period of time.

Even though language skills are tested as part of the selection procedure, some mobility studeats have
difficulties in adapting. Linguistic preparation before leaving and support during the placement were
sometimes lacking. Moreover, the specificity of some courses meant that the students had to master two
foreign languages. This was the case with the Hungarian students who went to the Italian departmeat of a
. German university, or tbe Romanian students learning English and travelling to the Netherlands.
Furthermore, universities stress that knowledge of the host country language, which will facilitate social and
cultural integration, should be just as important as knowledge of the course's working language.

~

3.6. Recoghition of study periods

‘There are differences in terms of recognition. The study period abroad may not be recognised at all, it may
be partially recognised (the students are exempt from attending courses but they have to take exams on their
return), it may be completely recognised (students are exempt from exams on theu retumn if the studies at
the host university have been sactisfactory). .

Overall, universities in the eligible countries are informed about and interested in the schemes existing
within the European Community, particularly by the European Community course credit Transfer System
(ECTS). However, it should be emphasised that the measures designed to promote the recognition of study
periods depend primarily on the local or possibly national acadcm:c authorities in the ehglble countries.

3.7. What are the results?

The view that students benefit from their placement abroad is shared by the teaching staff. Nonetbelws. tbe
experience and knowledge acquired tend to vary.

Some people stress the added value of the mobility period as a possibility for obtaining a vocational
placement in an enterprise. This was the case with the Polish studeats from the transport training scheme in
Szczeczin (PL). In another case (this time the project concerned dealt with Social Security in Europe) the.
Hungarian studeats of.the Lorand Ebtvés in Budapest (H) working on the project subsequentdy became
assistants at their university.

Other studeats emphasised purely academic advantages in terms of personal projects and completed theses.

- The students of one teacher training project were able to compare approaches to teaching used in two EC
countries and to apply them to their own system. Medical students from Debrecen (H) found different
approaches in terms of staff/student and physician/patient relationships.

These observations are in line with those expressed in other Community training programmes. Mobility is
of the utmost importance for cultural exchanges, knowledge of languages, the discovery of another culture
and the mutual understanding of European peoples.
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4. _EQU_IPMENTI‘ MOI_)ERNISATION 3

4.1. Types of equrpment e

TBMPUS supplies the eligible eountry universities with a large amount of equipment, comprising an

average of some 15% of project activity. In the case of seven of the sample projects, this share exceeds 30%
- and in the majority of projects (64%) it is situated between 10% and 20%. . Seven ot' 39 JEPs declared that no
- activities were devoted to the acqursmon of equipment (18%). .

/

The equipment exammed can be classrﬁed into various categones

o large specmlrsed equipment

'« educational software _ .

_ . management-related and office automation software for project administration
.« other teachrng matenals (books penodrcals. tapes) .

N

An example of large speclalrsed equipment mrght be the work stations for projects such as 'Mrcroelectromc
Design' of the Technical University in Budapest and the Discrete Mathematrcs projects at three universities
in Sofia or the computer-assisted design at the Technical University in Warsaw (project in aeronautics) and
in the University of Prague (acrodynamics). An air-pollution analyser was acqurred for the environmental
project carried out in Gdansk and equipment for waste-water treatment was installed at the Institute for
Fisheries and Ichtyobiology in Zabienec (PL)." An argon laser was bought for the University of Safarik in
Kosice (SK) as part of the project dealing with Phisycal chemrstry and Biophysics’ involving, in partrcular.
the universities of Prague and Paris VI, and an 'eximer laser' and a multichannel detector were bought -for
the University of Prague. A pollution analysis laboratory was installed in Ostrava (CZ) for a pmject
involving ‘Sheffield, and four university centres in the Czech and Slovak Republics were supplied with
endoscopic equipment. To give an example outside the exact sciences, the depamnent of Apphed Modern
Languages in Cluj (RO) was grven 15 language booths by Nantes ‘

Computer equrpment supplled for penonal use with the aim of improving teaching is obvrously even more
- - widespread. Partner universities in-the eligible countries have also obtarned computers, pnnters and fax
- - machines to facrhtate project management.

[l

Apart from handbooks and periodicals, other types of teachmg materials have included a vrdeotape
~ collection with the films of the most famous Italian writers, which was seat to a JEP at Pécs in Hungary as
" part of the 'Italian Language and Culture' project, and video courses on gastroenterology to the medical
universities in Prague, Bmo and Bratislava (a Franco-Belglan propct) Audrovrsual facilities are also hemg
used in Ljubhana as part of a management pro;ect. o :

42 Conditions of use

There are some cases in which the equipment is used for research more than anything else, but it seems that-
the overall rate of use - particularly of computers - is excellent. Training rooms bave extensive opening
hours and. often include 'self-service' facilitics. Attendance and motivation among students and staff are
excellent. In the report on the' sample, ‘only one case of disappearanice or damage to equipment was
‘recorded, which is very important for the establishment of trust between the partners. On the whole, the use
of the equipment was properly monitored. It was often young teaching staff who introduced the students to
~ the equipment after having themselves benefited from the mobility scheme. One successful initiative was
taken within the framework of a chemrstry project, where the partners used their grants to enable the
technical staff of a Dutch: university to travel to an eligible country to help install new equipment. Apart
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from the pmcucal beneﬁts the association of university personnel, other than studcnts and teachmg staff, in
a TEMPUS project tends to suengthen the links between institutions.

On-site observations bave indicated that the bardware was more ofu-.n than not bought locally at the
initiative of the partners of the eligible country. In most cases, Western contractors were responsible for
payment. A large number of compames specialising in hardware have represcntauves in the capitals of the
eligible coumnes and pnees are very competitive.

The future of projects where equipment plays a major role depends Jargely on the care taken in terms of
opeeation and maintenance. Here attitudes vary. On the whole, the provision of equipment is a significant
clement in the process of helping universitics in the beneficiary countries to reach an international level.
TEMPUS is seen as the main source of financing, at intemnational level, which assists these countries in
catching up. This is all the more desirable since science in the eligible countries is generally of a good
theoretical level.

. Nevertheless, the conclusions of the evaluation reports drew attention to the need to update equipment
together with teaching methods. Technique should not be considered an end in itself and the acquisition of
cquipment, sophisticated as it may be, should not cover up concern on how it fits in the context of a more
global organisation, in the optimisation of human resources and in the profound resuucmnng of curricular

conteat.
5. COOPERATION BETWEEN UNIVERSITIES AND INDUSTRY

5.1. Industry contribut!oﬁs

The number of economic actors or, more generally, ~rcprv:smimtim:s of economic life involved in the sample
chosen for the site visit programme was small. Ounly nine projects out of 39 indicated actions linked with .
industry. This reflects the limited presence of industry in the TF.MPUS Scheme during its first two years of

activity.

Despite havixig the legal form of companies, some economic actors are in fact training institutions or
advisory bodies that will not necessarily contribute significantly to the programmes in the field of
university-eaterprise cooperation.

The expert assessment has initialiy found no exact correspondence between the formal participation b); an
‘industrial’ partner in a JEP and the actval level achieved by cooperation with industry. .

~ Some industrial partners in the eligible countries have made a particularly limited contribution to the -
Scheme. It is true that in some cases they are mainly concerned with the restructuring of their own
activities. The few industrial enterprises in the Community directly involved in the projects bave bad a more

" active role. These partners have included the Antwerp port authorities who are involved in a ‘transport’
project in Poland, the acronautical consortium participating in the STAR project in Poland and the British
Steel Consultants’ cooperation activity in the Czech Republic. ’
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Io contrast, other organisations have'shown interest in the projects even theugh they were not present from
the beginning. In Western Europe, this ‘was the case with entezprises wishing to offer practical placements
to studeats from the eligible countries. In the East, some enterprises showed interest in continuing training
programmes and intensive courses for their executives and management staff. Others evea showed a more
general interest in the project. two Czech steel works were interested in a project in Ostnva ((Z) and the
‘ Hunganan Atonuc Energy Board and the Gas and Oil Coopu'auon in a geology project.

Fimlly. other infiuential economic actors have shown concrete interest: in specxﬁc progmmm The
Ministry for Ecoummc Affairs in Slovenia demonstrated interest in a manzgement project in Ljubljana; the
Business and Innovation Centre established with the belp of PHARE in the Cznch Repubhc or the xeglonal
auahormes in Gdansk (PL) for the Euvxronmuual Cenue : ,

5.2. Varlous forms of cooperation

The topics for nmverslty-mdustry coopemuon are potenually vaned. In pmctxoe. they are at very unequal'
stages cf development. :

The panicipation of industry in defining the contents of initial training courses is virtually nil. This idea is
comrect in principle: an enterprise should be abie to formulate its requirements with regard to the
educational system, making it possible to adapt initial tmmng and provide the necessary skilled personnel.
In practice, individual cnterpnses. often strugglmg to survnve. are not m a posmon to anumpalc tmnds and

'dcﬁnethenrmqumemcnks L o A ‘

The xesults-m also very poor with regard to research contracts. lnduaﬁynls often not financially in a
position to pass on orders to universities, even in sectors where important technological developmls
_leadms to specxﬁc apphcauons have been achleved w:th the help of TEMPUS and otbas. .

In eontnst. training activities developed in the umvctsmes of Central and Eastcm E‘.uropean countries
which are directed towards company personnel, often (but mot éxclusively} in the form of intensive
placements in companies, are a guaranteed success. Examples of this can be found &t Torun (PL), whae
80% of the studeats in an 'SME in Managemeat' come from enterprises in Sofia, Cluj, Ljubljana. among
others. lndmostallcases.ﬁemb;ectareaooncemedxsmanagemewathmdlm specnahsatxons.Apan _
* from responding to the requirements of local economies, the success of this approach makes it possnble to
eonssder financiai contnbut:ons vital to the runmng of universities. co

~* Programmes for practical placements of studenm wnthm compamcs bave. on the whole, been successful. In
terms of East-West. flows, requirements could not be entirely satisfied, but there bave nevertheless been
interesting achievements. The port of Antwerp bosted more than 20 students and, at Roskilde, practical
placements took place in enterprises dealing with eaviroamental problems. With regards to West-East
flows, the success rate was more significant, but the numbers were limited. Dutch students from the
Hogeam Den Haag visited Poland and. a number of anch speakmg engmeenng students vxsued .

x

-3%-



- 6. PROJECT ORGANISATION AND MANAGEMENT

6.1. The factors of success

The orgamsanonal and management methods used by the networks within the sample xeocwed a posmve
overall assessment.. .

The factors leading to a satisfactory assessment of project managemeat are as follows:
« involvemeant of all partners and a certain amount of mdmdua! mvestment;

s a slgmﬁcant degree of initiative left to the representatives of the eligible countries;
. amlnshcands&ucmmdpmgmmmwhxchkeepswdwagmednmcmble

o clear division of tasks and responsibilities; ‘
.« sound ﬁnancml management.

In addition, strong pexsonahues capable of enlivening the network and inspiring theu colleagues with the
DeCessary eudxusmm are equally neowsary

On the ‘whole, the projects involving partners who elready knew each other (through projects of scientific
ccoperation or involvement in other European programmes) were at an advantage and were able to work
together more spontaneously. Specific cases are a tribology project in Suceava (RO); an Italian language
project in Pécs (H) and regional cooperation linking Budapust Warsaw and Darmstadt in the
microelectronics field. :

This last project, together with the bxochemlsu'y project involving Prague and Paris VI, the Applied Modern
. Languages project in Cluj and the cooperation between Sofia and Maastricht on information mechnology, isa
goodexamplcofthepersonaleffoﬂmvcstedmdxepmjectbydnooordxm ,

Instiations from the eligible countries were also actively involved in other pi'ojects. in addition to the
majority of those mentioned above such as the leading role the University of Godolls (H) plays in an
agricultural programme, wberextactedbothasConuactorandCoordmator mcenvmgsupportl‘mmalod
TEMPUS Ofﬁee. 4

Democratic and collegiate decision-making is also a key to success and is achieved by easuring an open

atmosphere in which information fiows freely. This requires regular meetings of the partners; two sessions a

. year being a realistic objective (this naturally depends on the specific conditions). In one project the partners
" met six times a year mthout the overall efficiency. bemg supenor to that observed elsewhexe. :

6.2. Network practice

There does not seem to be a significant difference in quality or elﬁcwncy between ‘small' and 'large’
networks, evea if pmcuoe and constraints are different.
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In the Marge’ oetworks (such as the regional Heideiberg project for languages and the French-speaking
petwork), a limited management structure (steering committees) had to be set up which, as a rule, consists
caly of the more active partners. This does not, bowever, mean that the others play an insignificant part, but
racrely that their role is more limited (e.g. hosting of trainees or students for example). The ‘small’
networks, in thedry more ﬂe:uble. always run thc nsk of a bdateral dnft if one of Ihe Westem panuers is
. passwc and withdrawn. - ‘ - :

A total of six pmjects coordinated by the eligible country institutions were visited this year. There is no

.qualitative difference between this group and all the other projects where network managemest is

concerned. In two projects of the sample, the role of the Contractor had been transferred to the institution of

the eligible country in the third, year of the project and the ﬁnancml audxts wlnch took: plaoe in ngue CZ)-
and. Godblis. (H) turned out to be éntirely sansfacwry -

Sundarly, the separation between the functions of contractor and coordmator can be exoellendy managed
- when carried out correctly. ‘Here, coordination between the -organisation of activities and financial
management always requires a supenor personal effort by both the coordmator and the eontractor P

Good ptoject menagement requims the ability to plan stmegically. Projects which have xeceived the overall
evaluation of ‘poor’ and ‘average' are often those where decisions are taken on a case by case basis. and
without an overall vision. This often results in a great deal of energy being unnecessarily wasted. Very few
projects practice regular self-asswsnnnt, the Budapest-Wmaw-Damstadt consomum. almdy me:moned

bemg ahappy excepuon . IR ‘ , '

The networks do, how'ever. change during the course of a project. Expericnce shows that if one partner is -
not up to a task, or is in conflict with the direction chosen by the majority of the other partners, it is
preferable to take prompt and sppropriate action. Contrariwise, the experts responsible for the evaluation
bave also had w:de-mngmg reactions to suggestions for enlargement of networks by some operators.
. Although enlargement is desirable for balancing a project that is excessively bilateral, ‘it catails certain -
risks, e.g. non-achievemeat of the initial programme, scatter eﬂem and dxfﬁculnes in mtegmtmg new
clements (e. g dunng the third year, for example). o

Network operations cannot be addressed \vnhout brief mention of their appmach to languages Activity is
madedlfﬁcultbythelackofonecommon working language (this has been observed in one case). In the vast
majority of cases, the working language is English, particularly when the networks are wide-ranging and
include participants from a number of different countries. When the projects are ceatred about the culture
and ideatity of one EC Member State, it is the language of that pan_:culm country that takes priority, as.in
the case of the French-speaking network’ and the Italian language project in Hungary. German is used as
the working language in the 'l'imxsoara project (RO), while Freach is used i ina medwal pro;ect in the Czech
and Slovak Repubhcs. :

Almost all project coordinatocs, in particular those of projects which run smoothly, emphasised that they
themselves had to invest 2 large amount of time to enliven the JEP and that they had to mobilise funds from
their own institutions in the form of contributions to structural costs beyond the compensations foreseen by
the programme management. Aware of the need to make CEEC institutions bepefit as much as possible
from available funding, the coondmators mentioned that they have to accept the preseat situation. They also
discovered (in the case of those individuals with no previous expenence of intemational programme
management) that the mastery of a programme of tlns hnd mqmma not only academnc a.nd teachmg
- competence, but genuine managenal skills. ,
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'IV. IMPACT

TEMPUS was established to respond to the needs of the eligible counuies in the fields of training and
higher education. It forms part of a general EC aid programme created to promote the economic
restructuring of the countries of Central and Eastern Evrope (PHARE). During the various stages of project
selection, particular attention was given to those projects which not only included realistic short-term goals
but also seemed to have long-term effects on the development of higher education in the eligible countries.

2

The academic experts participating in the evaluation missions were asked to assess JEPs in.terms of time;
- while the project was in operation; in terms of short and long-term effects; in terms of their "spatial’ impact,

i.e their xmpact on the department, the faculty, the university in question and higher educauon in general.
. The impact assessment was based on a scale of 'hlgh' 'average and low’ impact.

It is interesting to see the results of the statistical treatment based on the assessment documents filled in by
theax:ademmcxpensofthesncvmtteam. :

ln'poddlhom

4 - - e - .

1. THE 'SPATIAL' DIMENSION REVEALS SUBSTANTIAL DIFFERENCES

At depanmeur level

An absolutz majority opinion considers that the JEPs visited have, on the whulc, had a high impact on the
departmeats concerned. The academic experts gave this positive assessment to 71% of the projects in
operation. In 60% of the projects, there is a short-term impact and in 34% even a long-term impact.

At faculty level

TEMPUS bas had an appreciable impact at faculty level. The experts asscssed all projects as havmg an
avmge levelof:mpactfordledumuonofd:eprojectaswellasmthelong-



A

ToAhp

It is interesting to note that-some 67% of the projects which had a significant impact at depaftment level
(23% of the sample) also had a high impact at faculty level during the course of the project. In terms of
long-term impact, the experts gave 33% of the projects a hlgh assessment. o o

At univem'ty lev'el
Effects are harder to assess as 500D as one moves to university level Most experts indicated that JEPs have a

‘weak' to ‘average' impact both during project operation and in the long-term None of the pmjects aclneved
the lnghest matk, dunng theu' penod of operauon at least o o , '

At higher educanon level

Indmdual JEPs have little immediate effect on the restructuring of higher education. One project in

_ Romania has nevertheless been assessed as having a high immediate impact. The overall assessment,

however, is situated between 'weak’ and ‘average’. The experts are a little more opumnsl:c with regard to the
lonig-term, since the 1mpaet was shghtly greater for hlgher education as a whole ‘

‘ Other

The nnpact outside higher education cannot be measured very easlly Effects on links with the eeonomy. on
relations between regions and on research etc. fall under this heading. Many experts assessed the projects
examined rather favourably, at least according to long-term criteria. This, however, only concems a
minority of the sample. In most cases, the experts found it lmpossxble to measure the external unpact of the
projects and lherefore have not assessed them at all ) ,

2. THE‘_'I'IME‘.DIMENHSION'IS LESS SIGNIFICANT

According to the experts, the impact that projects have at department and faculty level will diminish over
time. By contrast, the results for university and higher education are more varied and, in some cases,
projects can be predicted to have more visible consequences in a few years time at national level. These
conclusions are very logical as, during a visit, it is relatively easy to measure the immediate effect of a
project on its environment. It is, however, much more difficult to assess its impact at university or national

- level. Taking account of the time required for responses to be gencrated within the educational system, it is -

not wrong to assume that a local initiative will only attain its full value in three to ﬁve yeaxs. when it |s
hannomsed with odler lmuauves or with the wnshes of national authonues '

3 - FACTORS DETERMlNlNG IMPACT

The impact at department level is judged to be hlgh when the basic acuvmes of a project have been carried
out correctly: sound management of mobility flows, provision of eqmpment that meets educauonal

* requirements, mlmductlon of new teaching tools development of new courses.
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For a project to have a high impact at the university faculty level, it has to meet more than just individual
teacher or student requirements. It must disseminate new educational approaches or develop the recognition
of study periods. Above all, the project must have an effect in terms of restructuring. In this context, the
creation of new departments is significant. Several examples can be given: the Department for Dairy
Technology at the University of Agriculture in Poznan (PL); the Department for Maritime Ports in Szczecin
(PL), the Business School of the Technical University in Brno (CZ); the creation of an 'Education Centre’
for distance leaming at the Medical University in Debrecen (H), etc. Cooperation between faculties is also a
sign of strong impact at institutional level. An example of this includes the Centre for Environmental
Studies at the University of Gdansk (PL). Examples of cooperation between departments cgn be seen at the
L. Eétvis University in Budapest (H) or the University of Agriculture in G3dolls (H).

High impact at institutional level was also accredited to projects identified by the university representatives
as promoting their institution as a ‘centre of excellence' in a field that gives or contributes to giving their
institution a new image.

The prospect of integration in a permanent European network also leads to a high impact.

The small number of projects which have a high impact on higher education are those that develop new
curricula which can be considered original or serve as a model for the country. This is the case with the
Department for Applied Modern Languages of the University of Cluj (RO) and the 'Business School of
Transylvania', again at Cluj. A project has obviously more chances of achieving a high impact at national
level if it involves a subject area which is not traditionally represented in the eligible countries.

Human factors may also influence, albeit to a lesser extent, the impact of projects. University officials who
are actively involved in the restructuring of higher education in the eligible countries and who were met
during the visits, expressed a genuine interest in the projects leading to structural changes. A number of the
university rectors visited assured the visitors team that they were supporting the respective JEPs on a
personal and institutional level.

4. UNIVERSITIES AS PROMOTERS OF CHANGE

The above-mentioned comments on the stronger impact of projects at local level have to be considered in
relation to the objectives of TEMPUS in its initial stage and to the conditions existing when the scheme was
launched. The projects visited started up in 1990/91 or 1991/92, at a time when the emphasis was on direct
contacts between institutions (which very often meant contacts between university people belonging to
different institutions) based on a bottom-up approach. The approach of linking these site initiatives to
national priorities correlated with policies of restructuring higher education is thus more recent, and it will
take some time before the effect of the projects set up within this new framework can be evaluated.

Looking through these analyses, two diverging categories emerge: the 'department-faculty' set and the
‘university-higher education’ set. : .

A project approved by its department, therefore, stands a good chance of being taken into consideration
within the faculty. There are certainly several reasons for this phenomenon: geographical proximity,
reasonable size of the faculties, proximity of academic interests.
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In contrast, pro;ects do not necessarily influence the host nmversrty. ‘and they are, to a certain extent, just as

| .- easy (or difficult) to be recognised on a national level as on an institutional level. For certain staff it is

‘- possible that their academic specialisation -is ‘more lmportant than their attachment to their home'

institution. The coordinator of a project in- management, for example, stands more chance of winning the
interest of a colleague within the same subject area in another town or of a Ministry expert, than the Rector
of his own university, if the latter is a scientist. It is also probable that, with the context tending toward the
tndependenee of the universities as well as the decentralisation of authority within: institutions, the rectors

**are no longer in a position to measure exactly what their margin of manoeuvre may be. These remarks
- highlight the fact that a nmversrty as such and its executive are not clea.dy perceived as one.of the levers of
change. As one expert from an eligible country stated, "the universitiés:of the eligible countries must bave

stronger msntutronal development strategres and coacentrate on projects: providing strong support (this

-nevertheless assumes that universities become acnve participants in the decision-making process)”.

Mnln-drscrplmanty and management skills, are therefore core characteristics. The decision to direct a

* proportion of the site visits towards the institutions themselves in 1993/94 should make it possrble to

analyse the progress made in this field more thoroughly

' S, | Malntaimng the networks

" The possrbrlrty for projects and networks built around them to continue their activities beyond the third year .

of funding by -TEMPUS is a ‘good sign of their in-depth- effecnveness and therr long-term unpact on

: nmversmes

As a rule, projects classified as ‘poor’ or ‘average' are not in a position to deal with such concerns. However,
there are also good projects which, because they operate in a specialised field that is unlikely at first sight to
attract external t'undin'g, have expressed con'cern as to how they will contin'ue in the post-"l'EWUS period. '

Among me good projects wrshrng to continue, several are well within the framework of TEMPUS These
arc mainly projects in their second year of operation which are planning to increase their number of

'partners. often with another Community country, particularly when the partners become aware that their

project, set up on'a national basis, would benefit from the contribution of experience from other Community
countries. This is the case with the introduction of new curricula and positively reflects an analysis of
university needs in the eligible country. In this way a project in Romania, originally set up in cooperation
with France, will now cooperate with Germany and an originally British project will now be exteaded to

include a French-speaking institution. In- most cases the new partner, who can contribute the- required . -

specialisation, comes through an ERASMUS ‘network in whrch one of the partners of the TEMPUS pro;eet
has almdy been involved. = - . . . N

l A number of pmjects in their third year expressed the wish to submit a nenv propbsal One m'ohllrty' pro;eet
wants to take its specialisation further, and in another network, an ehglble country msntunon wants to
' becomeacoordrnator . . »

The main eoncem' fof coordinators of projects that are now expiring is how to consolidate and maintain the
experience gained in the partnership with TEMPUS. Even though none of the projects visited can operate
on a seélf-financing basis, there is a general desire to continue the cooperation between partners. The

" partners do, however, stress the danger of jeopardising project achicvements due to a lack of financial

resources. The maintenance and repair of equipment or the running of new courses established with the

participation of international partners requmes financial resources. whrch are not at the drsposal of the

elrglhle country universities.
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The most frequeat questions put to the team of visitors were how the academic community could benefit
from the newly developed curricula (representatives from a number of Romanian universities in particular
expressed. their interest in the Applied Modern Languages programme during a ‘visit to the university at
Cluj) or. how to cncouragc the use of new teaching material, allowing other faculties to benefit from 1t as .
well. - : ‘

Ret'en‘ing to the future of their partnership, some JEPs are turning towards other European programmes
‘such as PHARE (mentioned in Slovenia), ACE and research programmes. Other projects want to create
broad trans-national networks without becoming part of a specific programme. The establishment of a
‘European Chemistry Network’' has already been announced. TEMPUS has allowed partners to become
involved and a ‘European University of Acronautics’ should emerge next year as a result of a network
created under COMETT: TEMPUS support made it possible for Poland to join. .

In at least two cases, bilateral aid schemes have been mentioned as a possible source of finance; the United
Kingdom (British Council, Know-How Fund) and France (Affaires Etrangéres). Local financing does,
however, exist within the TEMPUS Scheme and is usually provided by governments or national
" foundations. Some projects have been based on cooperation between universities or twinning between
regions (Gdansk-Roskilde, Constanza-Brest). ' , .

In contrast, as a result of economic difficulties, few projects are willing to take the risk of trying to obtain,
even on a short-term basis, grants from local industry. However, in at least two cases (Bulgaria and
Slovenia) it bas been mentioned that a significant contribution to the financial stability of the programmes
might come from the studeats themselves where, it is true, adults followmg a conunumg training
programme in the field of management are involved. .

As far as the maintenance of networks is concerned, JEP partners baving a direct link to ERASMUS or
COMETT projects, have also expressed their desire to be integrated into a permanent European network.
The contribution of these networks to higher education in Europe will ensure valuable cooperation and the
fostering of integrated education programmes. This is the case with several JEPs, pamallarly in medicine
-(coordinated by Rotterdam), in the field of social security (Leuven), modern Ianguages (Heidelberg) and
aeronauucs (Talence).

Following a number of expert missions it has been pointed out that several representatives of organisations
in the eligible countries bave raised the issue of joining EC educational programmes such as ERASMUS
and ECTS ‘in the short or medium term. This desire has been parucularly voiced in Hungazy, and, to a
lesserextznt. in Poland and the Czech Republic.

The assessment of the impact that JEPs have already had on their environment and the realisation that most
networks established by the projects want to remain operative beyond the third year of financing justify the
initiative for launching a new action, Joint European Networks, for the academic year 1993/94. The
provision of grants, even limited to one or two years, to-allow networks to continue meeting, to enable other
institutions to benefit from their experience, to ensure the servicing of the equipment installed in the eligible
counties, would today meet the expectations of operators involved in the programme and hopefully easure
that t.he accomphshments achieved through coopemuon are not lost. .
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The site visit programme conducted during 199293 provided valuable information on the state of the
development of actions carried out within the framework of TEMPUS. It mobilised a considerable number

- of academic experts, covered all the eligible countries (which alxeady had pmjects mnning m their second
year) and ugmﬁcandy present subjects in thc programme -

From ﬂns point of view, the sample can be cons:dered representative; it does not prnv;de a description of all

~ the situations encountered, but highlights the main chmctemucs of projects in progress. menuonmg both

" their successes and their hmmuons

In an msessmmt where the opinion of experts from the academic world played a leading role, the fact that
- 60% of the projects were considered ‘excellent’ or 'good’ must be considered a résult worthy of praise. In this
respect it should be remembered that TEMPUS was set up in a great hurry, in an environment of rapid
- changes in eligible country political economic and social levels. The European Community and its higher
_education institutions had no_previous expenence of a cooperauon progmmme on such a scale wnth

S another geograplnc block

It is normal, in such a context, that a few projects should demonstrate omissions, either in the achievement
of objectives or in the management ﬁeld. their- numbet remains. very hmmd and follow-up or ‘corrective
measures have been taken.

The site visit enmpmgn oould not have been carried out without the active and efficient participation of the
National TEMPUS Offices in the eligible countries. These offices have contributed not only to the smooth
mnmng of the me vunts, ‘but also to the evaluation of the projects that concemn them duecdy

s

In nppointing their academic experts, m'e National TEMPUS Offices have contributed to the estabhshment

. of & core of evaluators. These offices are thus taking part in the widespread movement which, within the

framework of the restructuring of higher .education systems in the ehgnble countnes, aims at ptodncmg
B lehable and mdependent university evaluauon prooedures : R - ,

Fumlly. the expectauons aroused by the site visits and by the results already obtained lead to the conclusion
that such a programme must continue. In view of the need to create a sample that will be as rcpmenmwe

o uposmble mshkelythatsomesosuewmswxlltakeplmeduungmel993/94mdemncyear s

Most of these visits will involve projects. However, there will be one change. The re-orientation of the
TEMPUS Scheme, as tegamls a more widespread consideration of the priorities determined by national
_ authorities and an awareness of the strategic element that universities and their administration mpmsent.
. has led the Commission to propose that a significant number of visits be directed towards higher education

institutions as such. This wiil be the case for institutions benefiting from several TEMPUS projects, where
~ the amment will try to analyse the synergy between the d:fferent foms ofmtemanonal ooopemnon

-39



For these reasons, the TEMPUS evaluation system, which also entails a regular dialogue between the EC
TEMPUS Office and the poople responsible for the projects, as well as an external evaluation to be carried
-out in 1994, is being reinforced-each year so that the Community, national avthorities (from the eligible
countries and the Member States), academic community and all the institutions affected by the TEMPUS
* objectives can assess as clearly as possible the results obtained with regard to the resources invested.
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T .. ANNEX: List of Joint European Projects Visited :

S , " Title  Development of new curricula in microslsctronics design mothodolegles :

~© P Iastitut Nationol Polytachnique do Toulouss P Eoole Nationals Bupérioure do Chimie de Montpallior -

P Institut National des Sciences Appliquées do Lyon r foolo Nationsle dos Pents ot Chaussées

P Univorsité dAngors - o - etdsYindustrie (ULTF) -

P Univorsits de Caen : ) : H  Techiical University of Budapest -

P Booled Ega&gg e o
gggggo% s

F Institat &g&agiﬂg.—og




JEP-0338-22

Pariners:
B Universitaire m_!“.._spg Sint-Igmatius Antwerpen
I Universita aow_:nx_. i Bari
‘PL  Maritime Office in Szczecin
Coordinating and contracting organisation:
B Antwerp Port g!ﬁoﬁ- nunaﬂi

- Titls: TEMPUS - gggﬂ»g ‘

PL  Municipal ol
PL  University of 8zczecin

JEP-0387.68

Title: Development r.nrﬁ.&eﬂgno.v-nnl Eo_.—o_ of social security law

Partoers:
CZ Charles University, Prague
~ D Universi

JEP-0487-93

Title:  Betablishment of a centre for enviroamental studies, Gdansk

Partnors: .
D PFreic Universitat Berlin

Coordinating and contracting organisation:
DK Roskilde Univernitetscentar

o ' Dept. Environmental, Technology and Social Studies

PL  Gdansk Technical University

JEP-0544-93
Partners: .
B Universiteit Gant Ungiversité Claude Bernard (Lyon
D Justus-Liebig-Universitat Giesson Aristoteleio Panepistimio Thessalonikis
. D Ruprecht-Karls-Universitat Heidselberg Albert Szant-Gybrgyi Upiversity of Medicine
DX Aarbus Universitet Debrecen University of Modicine
DK Odanse Universitet . Pdcs University of Medicine
- B Universidad Complutense de Madrid Sammslesis University of Modicine
E Universidad de C&dix Universith degli studi di Bologna
E Universidad de Extremadura NL  Kathaliske Universiteit Nijmagen
E Universided de Grapada NL  Rijksunivorsiteit Limburg
B Universidad Mu mOﬂ&c. NL  Rijksuniversiteit Utrecht
jo Ui t
niversidad de Vailadolid

JEPOTI7-63

Titde: Eig&ﬁuaﬂiv the context of management education i

Partners:

CZ Tochnical U co.!a‘u:-o

E  Universided de Sevilla - -

GR  Effective Mansgement FB-EE
g-nnagoggnae%

UK &%g

. I Universi i
PL  Nicholus Copornicus Uni

R

i Al |



JEP0779-92

B Katholioke Industrisle Hogesdwol West-Vlaanderen PL  Star-PL )
F Star - EUPL . PL analBunnuformam:n&mdnshy PLZ'
PL  Airplanes Factory 'PIZ' . - programmes
PL  Polish Airlines (LOT) . PL  Warsaw Teehnwal Unmty
PL  Reeszéw Technical Umvemty .. UK l(ing-wn Polytechnic -

Coordinating and contracting organisation: ’

- F Institut Universitaire de Technologie ‘A hﬂnahom Mmpaculu )

: Domaine Universitaire
. 3 +

JEP-1073-92 '

Title: Denlopmnt of the ex| ucrhu of East Enmpenn higher oduuﬁon institutions nnd ontcrpnau in filk pmenum;,

. IRL  University College, Cork ' PL- H.Kolhtqi'Amcul’ turllAudamy. i
PL. .Agricultural Academy, Poznan o o
UK Scottish s . . UK ‘l‘hoSeotﬁsh tural
Agricultural are (Jolla::t ] - ‘ ) 30 Ay'lcu.l Cdlogo
JEP-1179.93 , o
Title: Dmlopmont ofa Eumpean maﬂ:delianeomrﬁum in higher education
' CZ Aeronautical Rmemhnd'l‘utlmﬂt\lh Pngue D Univmimsmmn ;
CZ Aarotndmik,Uhmkan&nh-Knm E Unimidu‘l?oliumimdeuadnd !
CZ  Czech Technical University in Pragus F EwhNnhondoSupéﬁmdoI'Muot
CZ ' Moravan Aircraft Company, Otrokovice de 1'Espace - LETAilehn )
CZ  Motorlet, Prague 1 Politecnico di Torino C i
CZ - Technical University Bmo NL Technische Univeﬂlhitnelﬁ
D MninhoUmvouitltth-Wﬂhdmhnm : UK Eunumpm S
Braunschweig ) K ﬂmﬂh&unluw
“UK University of ‘ ' UK Universi
7% Deparimentof Asmepace Bngincering < . " Ot 3-':-5"'@-
JEP-IBM i ) . :
Title:’ . 'Dm%mqtofthopruﬁwam
Partners: -
B Un.ivnnitéCathohqmdnl.omdn F ICARE-Nord®
CZ Charles University, Prague F Mithndol'Eduuﬁoanﬁonlhdo InJom
CZ - cudxuedhalbwdaﬁon.l’ngu } ot des Sports o
CZ  Cioch Bocisty for Gastro Enterology, Prague F mm“ahwmu.ahsmuau
CZ  Palacky University, Olomouc - Protection Sociale .
CZ Technical University Brmo | 4 mumtmm
CZ University of Veterinary Science, Brno 1 4 Olympus -
F Endoscopia, Nancy F Région Lorraine
P Canal France International r Unimﬂ“dubmitetdohmmbﬂ
’ ) 8Q ccuenhnUninnlty.Bnﬁshu o
Coordinuﬁngandeonh‘uhngomnhaﬂm.
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' JEP-1457-92
.:n.. E Hungarian primary teachars in ggnﬂ_gﬂug
Partners:

H - Budapest Teacher Training College UK 8t Martin's Cellege

Uni
E?gégg -F-E

Title: g.-A .Boaos ggﬂnéﬂ.ig

Faculté des Sciences Agronomiques de Gembloux UK  University of Edinburgh

o JEP-1501-93

Title: iﬁaig f education, training and contin education of mechanical engineers with special attention
%Eiagsag.ﬂ_g E__-RSE
Partners:
A Technische Universitat Wien rsi kole
D ‘Technische Universitit Carolo-Wilhelmina uropean Ins of Technology
Braunschweig : raith degli studi di Roma ‘La Sapienza
D Technische Universitit Clausthal Ins perior Técnico
Universitit Fridericiana Karisrube (TH) SF  Helsinki University of Technology
Electricits de Franco Intornational UK versity of Glasgow :
H Hungarian Electricity Board (MVMT) .- UK niversi ewcastle-Upon-Tyne
H National Association of Hungarian Entrepensurs )
(VO82) : :
Technical University of Budapest Instituto SuperiorTécnico
Department of Heat Engines Departme Mechanical Enginsering
JEP-1508-93
Titl:  Advanced training in geology
D - Universitst Fridericiana Karlsrube (TH NL - Vrije Universiteit Amsterdam
gﬁmﬂ.g : Countracting crganisation:
H - Lorind Ebtvie Univorsity NL  Vrije Universiteit Amsterdam
Facul tural Sciences . Instita Earth Sciences
JEP-1564-03 _ ,
Tie:  Establishment of an open learning system in Bulgaria (BONYS)
v-g
Interactive E-Enamo.inls UK  Polytschnic of West Loadon
wo Higher Inst*ute of Bconomics - )
Coordinating and contrecting organisation: . ,
GR T.El Larissis

Schoot of Business and Economics a

el



C JEP-1570-92

Title: - Human rights education and tninmg in Eastern Bmpo

Partmn: . .
- D Ludwig-Maximilians-Universitdt Mnchen ’ ' PL J-pellnman Unmuity, Knkﬂw

PL - International Cultural Centre, Krakéw UK UmvemtyofEnu, Colchelur

Coordinating and eonh'qehng ommuhon.
UK Association of Righh and Humanity

) JEP-IM

. Title: Updlﬁeonl’bland trunerhmmginbuinuneeomm

PL  Nicholas Copern.ieus University UK Teessido Polytechnic
" Coordinating and contracting organisation: : ' '
NL. m l;og.:gbool (Centraal Instituat) N

JEP-1728-92 , |
Twe:  University notwork for coordination and devalopmant ofarifical intlligence and advinced inforiation technalogies

B Vrije Universiteit Brussel B BG New Bulgarian University, Sofia

BG Bulgarian Academy of Sciences, Sofia -BG  Sofia University ‘St. Kliment Ohridnii'

BG  Higher Institute of Mechanical md Elacﬁal : D Universitdt Hamburg .
Engineering, Sofia GR HdlmOmﬁoul mmv.w

BG mwmmﬂmpmm Blaguvgnd
comd:uﬁnglndmmcﬂngommum '

Rijhunivmwsit ::

JEP-1748-92 5

Tile:  Cooperation and exchango in sconomic studis with the University o Lods . )
F Université de Nancy II PL  Universityofléds -
F Université des Sciences Sociales Grenoble II ; UK Univsnityof!bntnt(}anhrbwy
NL ' Rijksuniversiteit Limburg ] R
NL - Buropean Institute of Public Administration - ) NL Pounthﬁon for European Shuliu in (.‘antnl a.nrl
o CommnnityPolmeemdlnhmﬂerht _&M urope

JEP-2016-92 o

Title: Improvement of aquaculture research and training in Poland
B Universiteit Gent . PL hhndhlnﬂelhlﬁhh,m R
I Istituto per lo Sfruttamento Biologico delle Lagune, PL  National Union of Producer’s Socistiss, Warsaw .

Lesina : UK Sparsholt College, Hampshire - . = - -
Oootd;uﬁnglndmhuﬁuoquiuﬂon.

" DK Honeu ‘l‘okmlh Skole ('l‘hoAqueultun Centre)




JEP-2093-98

Title: Updtﬁuofduuﬁminlppﬁ“ﬁmddimhm.ﬂunnﬁs'

Partners:

BG Bulgarian Academy of Sciences

‘BG  Sofia University 'St. Kliment Ohridski'

BG  University 'Cyril and Methodius'

D Techn. Universitiit Carclo-Wilbelmina Braunschweig

Coordinating and contracting organisation:
UK Unhcni'.x‘:t East Anclin

Lorénd Edtvds University

Universith degli studi di Hnnu'hSlpuuu
Queen Mary and Westfield College :
(University of London)

g

JEP-21389-92
Title: wmtuwdmmmmmmwm
Partoers: :
" BG  'ProfDr.A. Zlatarov' Higher Institute of Chemical H Tachnical University of Budapest
Engineering, Bourgas . =t — -~ Universith degli studi di Pavia
BG Higher Institute of Chemical 'l‘ochnolon. Sofia 1 Universith degli studi di Torino
CZ Csech Academy of Sciences, Praha 4 Instituto Superior Técnico, Lisboa
. CZ University of Chemical Technology, Praha PL  Technical university of Wroclaw
D  Justus-Liebig-Universitit Gisssen PL  University of Lédz :
E CETS - Instituto Quimico do Sarris PL  University of Wroclaw
4 Centre CNRS-Inserm de Pharmacologie et RO  University of Craiova
8Q  Slovak Technical University, Bratislava .
- P Institut Montpellicrain d'Etudes Francaises " UK Thames Polytechnic, London
F Institat National Polytechnique de Toulouse UK University College of Swansea
Coordinating and contracting organisation: - ’ >
F Ecole Nationalo Supérieure do Chimis de Montpel
. Facult de Chimis tpolisor
JEP-2155-03
Tite: Teaching of Italian in Hungary
Partners:
D Deutscher Volkshochachul-Verband E.V. H Janus Pannonius University
F Université de Paris-Sorbonne (Paris IV) 1 Universith degli studi di Firenze
H Fondazicne Poate ’
Coordinating and contracting organisation: .
I mmhsmwumomcmmmmu '
JEPW )
Tithe: Agricultural oduuﬂ_on in Cntnl Europe
A Universitat fiir Bodenkultur Wisn D Universitit Hobenheim
CZ  University of Agriculture, Nitra I Universith degli studi di Milano
Cool&uhng and contracting organisation:
H tural Sciences
 Pacully e pheiak k) e
JEP-BM } —
Title: Numnkdlmdmmwﬂuayedwm
Pariners:
AUS  University of Sydnsy P Universidade Técnica de Lisbos
. BG HWMN&«MMMM«IM PL  Krakéw Technical University
CZ Masaryk University PL  Warsaw Tochnical University .
CZ Massryk Univensity " 8F  Helsinki University of >
. D Hambursger Ausbildungspartnerschaft UK  Queen Mary and Westfield Coliege 3
D Technische Universitit Magdeburg (University of
D  TechnischUniversitit Manchen 8Q  Slovak Technical University .
H Technical University of B UK  University of Liverpool -
1 Inter-Univers.Ressarch Centre on Develop.Countries Y
Coordinating and contracting organisation:
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JEP-3714-83
Tithe: Development of curricula for Buropean Studies in Romanis

l_’utun:
" "B Coilhge d'Burops, Rrugges IRI.  University of Limoarich
F  Councll of Europe, Strusbourg NL  Universiteit van Amsterdam
P Ulﬂ!‘liﬂlhl}llncyll ) RO  Bucharest University .
NL Institute of Public Administration

Task F Central & Essten Europe

~

JEP-2739-93 4 :
Titde: ©  Cooperstion and training in bealth studies between Brest (France), Cadis (Spain), Constansa (Romanla).
Partners: '
E  Usivarsided de Cadis ) RO  University ‘Ovidius', Constanta
" Js e Ol
‘I'Ithc mﬂmﬁwwwummmwdawwmmm
g gm:mmm N Rijksuniversitait Limbarg
0 gy B s JR T ——
JEP-2760-93 .

Title:  Development of tochnology transfar escainars and sstablishmant of a centre for scisnce transfer in Tirsisoars, Romania

D  Datsnsuswertungsbiire fir Ecclogy-Enginesring RO  Acsdemy of Economic Studies, Bucharest
D - Limnologieches Institut Dr Nowsk Agwncy,
P Université dos Sciences st Techniques de Lille RO  Institute of Construction, Bucharest
Tandres Artods RO
Coordinating and eontrecting organisation:
D Bremen
Zantrum fr Waiterbildung
JIPJM
Title: * Bstsblishment of the Babes-Bolyi University Business School for Transyivania
‘GR  Thonomiko Panspistimio Athinoa RO  University ‘Babes-Bolyai’, Cluj-Napoes
P Universidade Técnica de Lisboa . .




ISSN 0254-1475

- COM(94) 141 final

BN e

Catalogue number : CB-CO-94 148-EN-C

ISBN 92-77-67630-2

Office for Ofﬁcia] Publications of the European Communities
L-2985 Luxembourg- - o ) :

-





